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Introduction
The following notes describe a three-stage Teacher Development Project carried out in Qingyang, Gansu. They explain how the stages were organized and some of the issues which arose throughout the process. This should be read in conjunction with “Qingyang Teacher Training Project (2006-2007) Proposal” (Appendix A)
The main aim of the project was to develop a local team of Chinese teacher trainers who understand the active teaching methods associated with the New Curriculum and who are equipped with the skills to train and support other teachers in their own schools and other schools locally. Although this course was designed for teachers of English, the content could be easily adapted for use with teachers of other subjects as much of the content is generic.

For more information about this project, or comments on the materials, please contact us:

Tina Warren: christina.warren@hotmail.co.uk

Kester Newill: newill_Kester@yahoo.com
January 2008 
Stage 1
Introduction

The first stage of the project was to train key junior and senior middle school teachers from across the eight counties of the Qingyang prefecture. 

180 teachers took part in the training at the first stage of the project. Four residential training courses were held. Each course, which was attended by 45 teachers from two of the eight counties, lasted for 5 days. 

Qingyang Education Bureau sent out an information notice to each county level Education Bureau inviting them to send a specified number of teachers according to the size of the county. In the Chinese version of the notice, it stated that teachers attending the training MUST have the following: 
· at least three years teaching experience 
· the ability to teach English to grade 9 students
During the course, however, it was found that not all teachers met these minimum requirements. Some teachers had only just graduated and had little or no teaching experience, whilst others were unable to answer even basic questions about themselves in English. Several of the teachers told us they had been sent to improve their oral English, which was not the purpose of this particular course.

To some extent this limited the effectiveness of the training as we had to go at a slower pace than intended and some teachers told us that they felt they were being held back. 

However, the problem with language level prompted us to introduce “mini chats” with all the teachers individually.  During these chats we were able to gauge each teacher's language level and gain some feedback on the course. This information proved useful in getting to know the teachers and was used to help with planning the next stages of the training. 

 
At the end of the course each of the participants was invited to complete and submit three Learning and Development Tasks. These tasks were designed to encourage the transfer of ideas and information that the participant had learned during the training and to assess their suitability to progress to the next stage. All completed tasks submitted were assessed and the teachers either received a certificate of completion or a letter of invitation to the next stage of the training.

Course Content

The course covered the following topics:
· Beliefs and values about teaching
· Learning styles
· Differentiation 
· Objective setting (using SMART) 
· Lesson planning (using ESA model)
· Observing Lessons (using the TAS)
· Action planning 
· Assessment
· Keeping a Learning Log

See Appendix B for suggested timetable

Each of the sessions was well received and the evaluations from teachers were mainly positive. Most teachers had never had the opportunity to reflect on their beliefs about teaching and to discuss these with colleagues. Similarly many had not thought about the ways in which people learn and how this should affect the way we teach. 
The sessions on differentiation explored the practicalities of working with large, mixed-ability classes, and gave teachers an opportunity to practice ideas which they could adapt for their own lessons.
Participants valued the opportunity to observe other teachers in a structured way. Following the observations, teachers discussed the lessons and their recommendations for the teachers, looking at what the teacher should improve and how he or she should do it. These discussions were lively and many teachers expressed the view that they would like the opportunity to observe teachers in other schools more often.
The sessions on setting objectives, lesson planning and assessment were found to be the most challenging, as we were giving the teachers new models to consider and to evaluate.  

At the beginning of each course the teachers were organized into groups which we called their Learning Teams. One of the problems was the balance within these teams. We tried to ensure gender balance and also make sure teachers of both Junior and Senior classes were represented in each team. However, some of the teachers who did not meet the minimum requirements relied heavily on the group members who did and we had to find ways to help all teachers to participate at their own level. As a result we developed strategies which allowed teachers to exchange ideas with other participants, in different pairs or in groups. We also set up a “fast-finishers” box which teachers could used for self-study if they had finished a task or which they could use during breaks. The box, which included workcards, articles, magazines and classroom resources, was quite popular.
Learning Teams were given two group tasks which they were asked to prepare in the evenings. However, we discovered that several of the groups gave the task to one person and the rest of the group used these evening session as free time. Before the first course began we set up a “self-study room” which teachers could use in the evenings and a small library from which they could borrow books. Very few teachers, however, used this room or borrowed books from the library,
Because of the practical nature of the course content, many of the teachers told us that they felt they could use these ideas in their own classrooms. Some of the teachers, however, told us that they liked the ideas we were giving them but they felt constrained by their leaders views and expectations and the pressure of the exams (in particular those in Junior 3 and Senior 3). Most of the teachers also felt that they needed more opportunities to develop their own English skills, particularly their oral skills. 
We also introduced the idea of a Learning Log to encourage teachers to keep a record of their personal development and to help them reflect on their own practice and their training needs. These will be required for the next stage of the training.

The Learning and Development Tasks
The three learning and development tasks were designed to encourage teachers to put into practice what they had learnt on the course. Teachers were given three weeks to complete and submit these tasks. The three tasks were:

· Working with different learners

This task focuses on learning styles and differentiation

· Comparing two lesson plans
This task encourages teachers to reflect on what they have learnt in the 
course, and to see how this has affected their teaching

· Observation

This task practises carrying out observations using the TAS and action 
planning
The tasks given were quite demanding and they were designed to assess the teacher’s commitment as well as their ability to understand and carry out the task.

The tasks and the assessment sheet are attached at Appendix C.
Stage 2

Introduction

90 teachers who successfully completed Stage 1 were invited to attend the second stage training. This was a four day residential course run twice with 45 teachers invited to each. 

This second stage focused on developing the training skills of teachers who already had an understanding of the teaching methodology associated with the New Curriculum to enable them to train and support their colleagues.

Course Content
The course covered the following topics:

· Review of Stage 1

· Developing training skills and knowledge

· Carrying out a Training Needs Analysis

· Training methods and techniques

· Planning a workshop

· Planning a training course

· The training cycle

· Evaluation of training
See Appendix D for suggested timetable.

Although the course was conducted in English the content could be adapted to meet the needs of teachers of other subjects.
The Learning and Development Task 
Teachers were asked to complete one Learning and Task. On their return to school they were asked to carry out a Training Needs Analysis on some of their colleagues using some of the techniques they have learned on the course.

They then needed to analyse the results and highlight two areas where they felt they could help their colleagues and to plan and deliver one workshop designed to meet an identified need. Finally they recorded their findings, what they did and how successful it was.
The task given was quite demanding and designed to assess the teacher’s commitment as well as their ability to understand and carry it out.

Although some of the teachers felt that they did not have sufficient experience to become credible trainers, they still found the course useful as some of the techniques could be adapted for classroom use.
Participants were given the opportunity to think about their own development, what additional skills they needed and reflect on whether they actually wanted to progress to Stage 3 and become a trainer.

All completed tasks submitted were assessed and the teachers either received a certificate of completion or a letter of invitation to the next stage of the training.

See Appendix C

Stage 3

Introduction

50 teachers who successfully completed Stage 2 were invited to attend the third stage training. This training was organized alongside the Primary Teacher Training with the emphasis on practical application of knowledge gained at Stage 2.

Procedure

The training began as a one day preparation where the teacher trainers were shown how each session of the primary course would run and what their role should be. The trainers were divided into two groups. The first, who had slightly more experience, were each given a session to plan and to deliver, using materials already prepared and adding their own ideas if they wished. . The second group were to act as “helpers” on the course making sure the participants understood what to do and generally helping the smooth running of the course. In addition each was asked to prepare a short demonstration for the session which showed ways of teaching new vocabulary. Time was allocated during the day for both groups to prepare their sessions.

Following the conclusion of the Primary Training, a programme of school visits was organised to observe the progress of the more experienced of the Stage 3 teacher trainers. Each visit was one day. The morning was spent observing classes and hearing the feedback which the teacher trainer gave to the teachers who were observed. In the afternoon the teacher trainers ran a workshop for their colleagues and feedback was given. The information letter “Observing Trainers in Action”, with a suggested format, is included in Appendix C.
Each of the 50 teachers who completed Stage 3 were invited to a ceremony, attended by school leaders, where they were presented with a certificate of completion of all three stages.
Conclusion
Working alongside experienced Chinese teachers who have received training on running workshops and training techniques has proved to be very beneficial. 

The primary training courses ran smoothly as there were more trainers on hand to help. Their ability to translate instructions and explanations into Chinese was extremely helpful. The trainers who planned and led the sessions did so in a very professional way and, not only did they gain confidence in their own ability as trainers, but they demonstrated to their colleagues that “foreign experts” are not the only source of good quality training. 

The school visits also proved very successful and confirmed that the trainers are now putting into practice what they have learnt. Several of them are holding regular workshops for colleagues and undertaking lessons observations with constructive feedback.

From the VSO perspective one of our main aims is sustainability. We believe that by working alongside Chinese teachers who have received training in running workshops and other training techniques and who are now being supported to put their ideas into practice, we are stepping in the right direction.
There is no doubt that the primary training courses ran smoothly because there were more trainers (and trainee trainers) on hand to help. Their ability to translate instructions and explanations into Chinese proved crucial to the success of each event. The courses, which were run in each of the eight counties, were attended by a total of more than 1500 primary teachers.

The trainers who planned and led their own sessions did so in a very professional way. Not only did they gain confidence in their own ability as trainers but they demonstrated to their colleagues that “foreign experts” are not the only source of good quality training. 

The school visits proved very successful and confirmed that the trainers are now putting into practice what they have learnt. Several of them are holding regular workshops for colleagues and undertaking lessons observations with constructive feedback.

As a result of this 3 stage training there are now 50 trainers spread across the eight counties of the prefecture many of whom are already offering in-house and local training sessions not only to teachers of English but to teachers of other subjects as well.
Appendix A – Qingyang Teacher Training Project (2006 -2007) Proposal
Background Information

This document outlines a three stage teacher development project involving approx 180 middle school teachers in Qingyang, Gansu which began in October 2006.  The long-term goal is to create a team of teacher trainers from within the Qingyang area with representation from each of the eight counties.

The idea is based on the changes and benefits to the classroom teaching of 12 middle school teachers when they began the transition from teachers to teacher trainers during the second semester 2005 – 2006 and on recommendations from the end of semester report by Colin Barnett. 
Overview of the Project

This overall aim of the project is to improve the quality of the teaching of English in middle schools in Qingyang. It has been created in collaboration with 12 teachers who took the first steps in their transition from teachers to teacher trainers during April – September 2006.  During this period the teachers assisted at INSETT conferences organized by Qingyang Education Bureau and VSO volunteers. They found that they needed to understand more about the theory of teaching and learning and develop their own classroom practice, if they were to be convincing trainers and confident presenters. 

The project is designed to encourage 
· the identification of key teachers within each school
· the establishment of local teams of teacher trainers

· improved school-based learning and development

· locally-based professional development opportunities for teachers
· networking and sharing of good practice
The following diagram outlines the stages;






The project is a partnership activity supported by Qingyang Education Bureau, VSO and Middle Schools in the Qingyang area.
It has been designed to fit with each of the partners’ objectives in the following ways:

VSO
The project links with VSO Programme Area Plan 
Objective 2: 
In-Service Teacher Training: To improve the quality of teaching of serving English teachers in primary and middle schools in 8 of the poorest Western provinces in China

Qingyang Education Bureau
The Bureau is committed to the improvement of the quality teaching and learning and to the development of new projects which help to achieve this objective. 
Middle Schools

The quality of teaching and learning in participating middle schools will be improved by the project
The table below summarises the benefits to each of the partners
	VSO
	Qingyang Education Bureau
	Teachers involved in the project

	· Increased sustainability of INSETT work in the Qingyang area

· Identification of potential participants for the national volunteering scheme

· Potential projects for VSO volunteers 
	· Development of teams of locally-based teacher trainers 

· Objective information from teachers about what is happening in local schools and classrooms 

· The potential to adapt the project for other curriculum subjects


	· Career development and opportunities for progression

· Improved quality of education for their students

· Increased understanding of Education Bureau’s Teacher Assessment Criteria (TAS)

· Networking opportunities




Description of the 3 Stages

The maximum number of teachers on each course will be 40.  However, each course will be repeated several times to accommodate a larger numbers of teachers.

	Stage 1 - Teaching skills and knowledge course 

	To take part teachers should...
	This course will..
	After the course participants should be able to…

	· be 36 years old or under

· have at least 3 years teaching experience

· have a good level of oral and written English 

· have an interest in developing teaching skills in others  
	· develop knowledge and skills for teaching English in a middle school .

· allow teachers to explore and share  ideas about teaching methodology and classroom organization and management

· last for 5 days
	· understand the Teacher Assessment Sheet (TAS) and what needs to be present for a lesson to be successful

· have increased teaching skills, knowledge and ability which they can demonstrate in their teaching and begin to share with their colleagues 

· carry out an observation of a colleague using the TAS and justify why they gave certain scores.



	



	Evaluation will be based on: 

· Participation during the course 

· Three Learning and Development Tasks to be carried out after the course 

· Submission of a Learning Log

As a result of this evaluation teachers will either receive a certificate or a letter of invitation to the next stage of the training.

For details of the Learning and development tasks see Appendix A
	
	Course Certification 
All participants who complete the Learning and Development Tasks will receive a certificate validated by Qingyang Education Bureau.  

	· 
	
	

	
	
	Letter of Invitation 

Participants who successfully complete the evaluation will be given the opportunity to go on to stage 2


	Stage 2 – Training Skills Course 

	To take part teachers should...
	This course will….
	After the course participants should be able to …

	· Have successfully completed the evaluation tasks for stage 1

· Submit a learning log demonstrating reflection on their own practice
	· continue to look at teaching methodology and classroom organization and management

· introduce and practice skills necessary for organizing and facilitating workshops and other training events for   teachers 

· continue to develop teachers’ ability to carry out classroom observations 
	· carry out classroom observations and give constructive feedback

· carry out a training needs analysis of teachers of English in their own school

· design and deliver a programme of training for  teachers of English in their own school



	
	
	



	Evaluation will be based on:

· participation during the course 

· Two Learning and Development Tasks to be carried out after the course 

As a result of this evaluation teachers will either receive a certificate or a letter of invitation to the next stage of the training.

For details of the Learning and Development tasks see Appendix A 
	
	Course Certification 
All participants who complete the Learning and Development Tasks will receive a certificate validated by Qingyang Education Bureau.

	· 
	
	

	
	
	Letter of Invitation 

Participants who successfully complete the evaluation will be given the opportunity to go on to stage 3


	Stage 3 –Locally organized workshops

	To take part teachers should...
	Teachers will….
	After Stage 3 participants should be able to ,,,

	· have successfully completed the evaluation tasks for stage 2
	· assist the VSO volunteers in delivering training workshops

· plan, organize and deliver training events offering  CPD opportunities  for middle school teachers of English in their area. (All teachers will be supported at this stage by more experienced teacher trainers)
	· carry out a training needs analysis for teachers in their own school or other schools in their area
· plan and deliver a professional development programme for teachers of English in participating schools as well as in their own school 

· carry out focused classroom observations giving contructive feedback and ideas

	    



	Evaluation will be based on 
· feedback from participants at the workshop

· feedback from observations made by the VSO volunteers

	
	Course Certification and Accreditation
All participants who complete the tasks successfully will receive a certificate validated by Qingyang Education Bureau and accreditation as a Teacher Trainer

	· 
	
	

	
	
	Following this stage some teachers may be given the opportunity to study outside Qingyang with support from the Qingyang Education Bureau whilst others may have access to the National Volunteer Scheme.


Possible problems

1. Teachers who are not selected for the next stage may feel disheartened.
· Participants should be told that what they learn from this training can have a huge impact on the quality of education whatever stage they reach. 

· If the project is successful it may be run again so teachers would have another chance to take part.
2. Some teachers may not be interested in the project. They may have been badly selected or sent for the “wrong” reason.
· Head teachers need clear guidelines to help them select the most appropriate teachers for Stage 1 training,

· It is necessary to give participants an overview of the whole project to allow them to decide whether it is appropriate for them to become teacher trainers.
3. Teachers may not think the certificate is of any value.
· As the certificate will be validated by the Qingyang Education Research Department, it will fit in with the existing system of certification.
· During the whole process emphasis will be placed on learning and development rather than on certification. Certification should be viewed as formal acknowledgement of participants efforts rather than the final goal.
Conclusion

This project is an exciting, new development in the Qingyang area supported by VSO and Qingyang Education Bureau.  Follow-up reports will be written at each stage of the project to help inform future planning.

In addition, guidelines on how to organize a similar project will also be made available to help future trainers.  

Colin Barnett

Tina Warren

Kester Newill

January 2008

Appendix B – Timetables

Stage 1
	Day
	Session 1  9.00- 12.00
	Lunch
	Session 2     14.30 – 17.30

	Friday
	
	
	Welcome
Overview of the training
Organisation of Learning Teams


	Saturday
	Learning Styles

Keeping a Learning Log

Teaching beliefs and values
	
	Differentiation

Group Task 1 – preparing a differentiated activity

	Sunday
	Group Task 1 – teaching your groups differentiated activity
	
	Setting lesson objectives using SMART

Preparation for classroom observations

	Monday
	Classroom Observations at local schools

Giving constructive feedback
	
	Lesson Planning using ESA

Group Task 2 – preparing a lesson from materials provided

	Tuesday
	Group Task 2 – teaching your groups lesson

Giving constructive feedback
	
	Different ways of assessing students 

	Wednesday 
	Learning and Development Tasks

Evaluation of the course
	
	


Stage 2

	Day
	Session 1  9.00- 12.00
	Lunch
	Session 2     14.30 – 17.30

	Friday
	
	
	Welcome
Overview of the training



	Saturday
	Review of Stage 1 

Continuing Professional Development

Becoming a teacher trainer.

What skills do I have? 

What skills do I need?


	
	Identifying teachers training needs 1

Observation and feedback 

Identifying teachers training needs 2

Interviews and questionnaires

	Sunday
	Training methods and techniques


	
	Planning a training session

Group Task

Planning a training session



	Monday
	Group Task

Planning a training session

Practical Session – delivering your group’s  training session

Feedback


	
	Practical Session – delivering your group’s  training session

Feedback 

Preparing a training plan 

Planning a training course

	Tuesday
	Evaluation of training

Group task

Designing a course and course evaluation

	
	The Training Cycle 

Review of course

What have we learnt?

Homework

Next step?




Appendix C – Learning and Development Tasks

The Learning and Development tasks at each stage will be carried out after the course in the teachers own time
They will: 
· be reflective of the New Curriculum for English
· provide an opportunity to apply knowledge and ideas gained during the course

· encourage the transfer of information from course participant to other colleagues

· help personal professional development 

· be practical and useful

Learning and Development Tasks - Stage 1
Task 1 - Working with Different Learners

Create an easy to read profile of two of your colleagues’ classes showing students’ different learning styles and interests. Working with each colleague help them create a lesson which is suitable for their class. 

Task 2 - Compare Two Lesson Plans

Compare two of your lesson plans. One must be from before the course and one from after the course. Write a short essay to explain what has changed as a result of the course and what the benefits of these changes are for your students.

Task 3 – Observation

Observe two teachers from different grades using the Observation Sheet introduced in the course. Write a brief summary explaining what feedback you would give. Work with one of the teachers and produce an action plan as follow-up to the observation

Learning and Development Tasks - Stage 2
Task 1 – Training Needs Analysis

Carry out a Training Needs Analysis of the Teachers of English in your school using various techniques including observation.

Task 2 – Continuing Professional Development Plan

Create a plan for next term which addresses some of the training needs you have identified in your TNA. This could include workshops, team teaching or other training techniques learnt on the course.

Learning and Development Tasks - Stage 3
Task 1 – Reflection on Workshops

Write an Action Plan focusing on what you have learnt from a training session you delivered.  Describe what you would like to change and how you could make these changes. Consider your own personal and professional development and how you plan to meet your own training needs.
Stage 1 Assessment Form for Learning and Development Tasks

Profile for…

	English Name
	
	Chinese Name
	

	County
	
	School
	


The participant took part in the 1st 2nd 3rd 4th training

(indicate in the box to show which applies)

	
	Needs Improving
	Sufficient for next stage

	Level of English
	
	

	Participation during the course
	
	

	
	
	


	Working with learners
	Needs Improving
	Sufficient for next stage

	Evidence of easy to read profile of two classes
	
	

	Evidence of two colleagues’ lesson plans which are suitable for their learners
	
	


	Compare two lesson plans
	Needs Improving
	Sufficient for next stage

	Evidence that teacher can notice changes they have made in their teaching
	
	

	Evidence of understanding the effect of the changes on the learners.
	
	


	Observation task
	Needs Improving
	Sufficient for next stage

	Evidence of two focussed observations (using TAS)
	
	

	Evidence of justifying the choices
	
	


	Decision for next step
	Certificate
	Invitation for next stage


Date: ……….                                      Assessors signature:………………………………..

Appendix D – Observing Trainers in Action

The aim of these school visits is to monitor, evaluate, and support the CPD activities that teacher trainers (TTs), are carrying out in their own schools. 
Below is a suggested format for a day visit by the VSO volunteers. Please feel free to discuss any changes you would like to make to this schedule, to better suit your own situation.

	MORNING
	1. BRIEFING

· TTs meet the visitors and give a short presentation about the school and their CPD work. 

· The visitors will be interested to hear about the level of support the TTs enjoy in the school (e.g. from the principal and their colleagues); the CPD work that has already taken place (i.e. since Stage 2 course); the CPD work that they hope to carry out in the future; as well as successes and challenges.

2. LESSON OBSERVATIONS

· TTs divide up and observe different teachers. Each visitor will accompany one TT

3. OBSERVATIONS FEEDBACK

· This can be done one-to-one, or as a group.



	
	4. LUNCH BREAK



	AFTERNOON
	5. TRAINING WORKSHOP

· TTs deliver a workshop to their trainees, on a topic they have decided and prepared beforehand.

· Visitors will observe.

6. DEBRIEFING

· The TTs and the visitors will discuss what has happened during the day.




If you have any questions or suggestions about the format or content of these activities, please contact us
Participants for National Volunteers Scheme
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